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An introduction to RNIB and this lesson plan

Did you know? 
Every day 250 people in the UK start 
losing their sight. It will change their 
life completely.

Too many people are left alone to 
cope with this news. Many quickly feel 
isolated and depressed. Right now 
RNIB can only reach one in three of 
those who need our help the most.

We’re here for everyone who needs 
us with advice on keeping jobs, 
technology to help do everyday tasks, 
or simply someone to talk to about 
sight loss. 

How can you help? 
RNIB is asking you and your pupils to 
register for Dots Raise Lots to support 
RNIB – it’s a really fun and easy way to 
help the almost two million people in 
the UK living with sight loss; a figure 
we believe will double by 2050.

Why dots?
By raising lots with dots you will be 
highlighting the impact of braille, a 
code of letters made up of raised dots 
that can be read by touch.

RNIB is the largest publisher of braille 
books in Europe. Last year our reading 
services lent thousands of braille 
books and braille music. Blind and 
partially sighted children and adults 
can also borrow from our Talking 
Books and giant print libraries.

Please help us create a world without 
barriers for people with sight loss and 
take part in Dots Raise Lots.

Did you know? 
JK Rowling wanted blind and partially 
sighted children to be able to read 
Harry Potter at the same time as 
sighted children so she sent us the 
Harry Potter files before the book was 
released so that we could make them 
into braille, giant print and talking 
books. The files came in a marked van 
with two security guards! 

How to use this set 
of activities
These materials will support your 
delivery of English Language 
and/or Literature through formal 
lessons, with ideas for tutor 
time, homework and extension 
activities to take learning and 
action in school further.

They include:
• Information about fundraising 

for RNIB, fundraising ideas 
and how students can take 
responsibility for fundraising.

• Two structured, adaptable 
learning episodes suitable for 
English Language and English 
Literature lessons for Key Stage 4 
in England, Wales and Northern 
Ireland, and S4-S5 in Scotland, 
with texts and activities suited to 
major exam boards’ syllabi.

• Ideas for extension, assembly 
and tutor time plus introductory 
activities below.
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Fundraising 
with RNIB 

Raising money for RNIB by joining in 
with Dots Raise Lots will make a real 
difference to people’s lives. It will allow 
us to be there for blind and partially 
sighted children and adults and help 
them face the future with confidence.

For example £400 can give vision 
impaired children the chance to make 
friends, build confidence and have 
fun on a specially designed action 
packed holiday. 

You will have received links to our 
fundraising pages when you registered 
for Dots Raise Lots with fundraising 
ideas and fun materials to help with 
your event. 

Please help us be there for blind and 
partially sighted people of all ages – 
from young children to grandparents.
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Students could take the lead on 
fundraising activities by:
• making decisions, for example, 

what kind of activity do they want 
to plan and how will they publicise 
their event? 

• learning about RNIB, perhaps 
getting in touch and asking what 
services are provided and how 
donations are used

• considering different ways of 
bringing about change. Raising 
funds for charity is just one of a 
whole range of ways to make a 
difference, from practical actions in 
our everyday lives to campaigning 
for change

• making sure everyone is safe while 
raising money. As part of their 
planning students should consider 
if they need to get permission, and 
whether any images they use on 
publicity material are sympathetic 
or exploitative.
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You could try one of the 
following activities when 
fundraising for RNIB:
• Wear dots… raise lots! Ask 

everyone to dress up in dots – raid 
your wardrobe, raid somebody else’s 
wardrobe or make your own unique 
garments and have a suggested 
donation to take part. And perhaps 
a prize for the best dressed?

• Play dots… raise lots! Challenge the 
class to a “Dot games tournament” 
– maybe dominoes, darts, draughts, 
hoopla, Connect 4®, bingo, Twister® 
or hula hooping.

• Bake dots… raise lots! Get creative 
with the baking using smarties and 
chocolate buttons and hold a dotty 
cake sale for those hungry break 
times. 

• Book sale or book swap. Ask 
everyone to bring in a book they have 
enjoyed and swap it for some cash.

Find more ideas in our 
Fundraising Guide 
at rnib.org.uk/dotsdownloads 

Contact details
If you need any help or 
additional materials for your 
fundraising activities, you 
can contact us by phone 
on 0345 345 0054 or email 
fundraising@rnib.org.uk 

About these learning resources
These learning resources are for 
teachers of students in Key Stage 4 in 
England, Wales and Northern Ireland, 
and S4-S5 in Scotland. It is a starting 
point for those wishing to engage 
with sight loss, with activities that 
support students studying English or 
working towards English Language 
and Literature GCSEs or Highers 
and ideas for where to find more 
information. It is intended for use 
alongside the RNIB Raise Lots with 
Dots fundraising kit.

You can find more information 
about RNIB and sight loss at 
rnib.org.uk. 

If you only have time 
for one thing
PowerPoint Presentation
The PowerPoint presentation provides 
basic information and a few questions 
to get students thinking about our work 
and sight loss. It could be used in an 
assembly or it could form the basis of 
a classroom discussion, thinking about 
identity and similarities and differences 
between people and as an introduction 
to fundraising with Dots Raise Lots.
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Empathy and teamwork skills
To develop empathy for people with 
sight loss and to build up important 
skills in teamwork and trust your 
school could create a ‘blind trail’. A 
line of students follows a trail around 
and over various obstacles. Each 
person has one hand on the person 
in front’s shoulder and the other 
on a rope that follows the trail. The 
lead person has to explain to the 
person behind what obstacles they 
have found and these messages get 
passed back along the group – each 
person helping the one behind them. 
Students should rotate round so 
they each have a turn at the front. 
Afterwards they could share two 
or three words that sum up their 
experience. A risk assessment will need 
to be completed for this activity.

Do a quiz
Such as the true or false quiz in 
our Activity Pack at rnib.org.uk/
dotsdownloads
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Background information and links 
If you want to do some background 
reading on people with little or no 
vision before tackling this topic, there 
is lots of information at rnib.org.uk

To get you started we have pulled out 
a couple of facts:

• Of the two million people in the 
UK with little or no vision around 
360,000 are registered as blind or 
partially sighted but only a small 
proportion of those have no sight 
at all. 

• Two in every 1,000 children and 
young people up to the age of 25 
in the UK have vision impairment 
according to the World Health 
Organisation (WHO) definition. 
This is an underestimate because 
it does not include children whose 
vision impairment does not meet 
the WHO definition but affects 
them educationally and socially.

More on sight loss
If you want to do some 
background reading on sight 
loss there is lots of information 
on RNIB’s website rnib.org.uk/
eye-health 

The criteria for certification as 
blind or partially sighted can be 
accessed herernib.org.uk/eye-
health-registering-your-sight-
loss/criteria-certification 

Contact details 
If you need any help or 
additional materials for your 
fundraising activities, you can 
contact us by phone on 
0345 345 0054 (Monday to 
Friday 9am to 5pm) or email 
fundraising@rnib.org.uk.
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Learning episode one: English language and braille 

Objectives
• Students develop their reading skills 

by reading for understanding and 
reading critically.

• Students develop their speaking 
skills by making sure the way they 
present is accessible.

• Students can compare their lives 
to others to develop empathy and 
understanding.

• Students develop their knowledge of 
an historical figure and of sight loss.

Resources
Resources outlined below reflect 
what’s needed for two starter options, 
and a main activity. Choose whichever 
starter is best for your setting and 
reflects the amount of time students 
might take for the main activity 
– a short one where students use 
blindfolds or simspecs, or a longer 
reading comprehension

In the classroom
• Blindfolds or simspecs from the 

Dots Raise Lots pack for half 
the class (you can contact us 
for more of these by emailing 
fundraising@rnib.org.uk)

• Rewards for half the students.
• Extracts of the first chapter of 

“She is not Invisible” by Marcus 
Sedgwick (available at end of this 
lesson plan) 

• Research questions printed or 
available for students – these can 
be found at the end of the lesson.

• Enough tablets or laptops, or print 
outs for research from the lesson 
plan webpage with one for each 
group of 4-5 students, such as:
•  Information and statistics about 

sight loss  
•  The story of Louis Braille 
•  Braille alphabet sheets 

• Relevant web links for research for 
instance rnib.org.uk/dotsraiselots 
or rnib.org.uk or Wikipedia.

• Several short films about 
technology at RNIB’s YouTube 
channel youtube.com/rnibuk

On screen
Marcus Sedgwick on RNIB’s YouTube 
channel https://www.youtube.com/
watch?v=hCicVfLHqX4 

Jessica and Isabella’s story 
from RNIB’s YouTube channel 
https://www.youtube.com/
watch?v=9lMpMnzNt44 

Key terms/questions
• Blind/partially sighted
• Sight loss
• Braille
• How does sight loss affect 

people’s lives?
• How do people with sight loss read 

books or use technology?
• What is braille?
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Starter: reading activity

Starter: silent reading 
5-10 minutes
Give half the class blindfolds or 
simspecs as they come in to class and 
ask them to put them on once they 
have sat down.

Set students a short silent reading 
activity: either a book they are already 
reading or another piece of fiction 
or non-fiction. It could even be an 
important piece of information about 
what’s happening in school, or an 
invitation to come silently to the front 
of the class for a reward. 

The blindfolded students will no 
doubt protest that they can’t join in. 
How does wearing the blindfold make 
them feel? Have they tried to take it 
off? How would they feel if they could 
never take off the blindfold? What 
have they missed out on?

Explain to students that wearing 
a blindfold or simspecs can help 
them understand and experience 
what it might be like to have vision 
impairment, and that the reality 
of this varies from individual to 
individual. The majority of people 
with vision impairment have some 
sight, and only four percent of the 
population have no useful vision. 
TV is a good example to show how 
people with sight loss have different 
experiences. Some find it hard to 
discriminate the buttons on the 
remote control, others will be unable 
to see detail on the TV screen, while 
a very small minority will be unable 
to see the TV at all. Most people with 
a vision impartment will have some 
useful residual vision that they can be 
helped to use with the right support. 

Starter: reading comprehension 
15-20 minutes
The class spend a few minutes quietly 
reading the first chapter of “She is not 
invisible” by Marcus Sedgwick.

Ask the class at what point in the 
extract did they begin to suspect that 
Laureth has a problem with her sight?

In pairs, students take one 
comprehension question to answer and 
then share their answers as a class.

• What linguistic clues does the 
author use to let us know that 
Laureth is blind? 

• How does the author make sure 
it’s not the theme of the story? 

• What does Laureth rely on 
Benjamin for? 

• How does he help her? 
• How will he have to help her on 

the rest of the journey? 
• Does Laureth try to cover up the 

fact that she is blind? 
• If so, why does she, and what tells 

us this?

rnib.org.uk/dotsraiselots 9



Choose six words to describe Laureth’s 
character and use examples from 
the story to illustrate why you have 
chosen them. 

Finish by watching the author talking 
to a group of students who helped 
him research the book on the YouTube 
channel. https://www.youtube.com/
watch?v=hCicVfLHqX4 

Did those students realise about 
Laureth’s blindness at the same points 
the class did? Why does the author talk 
about braille? What is it?

Main activity: research and present 
20-40 minutes
Explain to students that people with 
sight loss experience the sorts of 
feelings and challenges every day. Ask 
the class, if you had a blind or partially 
sighted classmate, how could you help 
make reading accessible to them?

Split the class into groups of 4-5, or 
ask them to work individually. Some 
students will look at how sight loss 
affects people’s lives, while others will 
look at what help and support there is. 

Give each group one of the questions 
below, which are also available on 
a separate sheet at the end of this 
document, to be printed, cut up 
and given out. If relevant, provide 
access to tablets, print outs or PCs for 
students to carry out their research 
for 10-20 minutes. If needed you may 
wish to allow some students to leave 
the classroom to access resources

Research questions and 
suggested resources
• What is sight loss, and what is 

blindness?
• Web research or RNIB information 

sheets
If you were blind, what would have 
been different about your morning 
routine today? What would have been 
the same?

Creative task
How do blind people use smartphones 
or tablets?

Visit rnib.org.uk/technology or 
several short films about technology 
at the RNIB channel on YouTube 
youtube.com/rnibuk

How do blind and partially sighted 
people read books, the news, or 
instructions? http://www.rnib.org.uk/
information-everyday-living/reading 

What is braille?
• Look at RNIB information sheets or 

search for “Braille past, present and 
future” online.

• Who was Louis Braille? What were 
his challenges and how did he 
overcome them?

• Web research or RNIB information 
sheets at http://www.rnib.org.
uk/braille-and-moon-%E2%80%93-
tactile-codes/braille-past-present-
and-future 

• How accessible is your school 
environment for a blind person? What 
examples of assistance for a person 
with vision impairment can you find?

• Fieldwork.
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Groups have one or two minutes each 
to feed back to the class. They should 
prepare to present in a way that 
someone in the class with sight loss 
would be able to understand in the 
same way as someone who can see. You 
could test this by getting a few students 
to wear blindfolds and give their 
feedback about the short presentations.

Plenary
Students have a look at the braille 
alphabet sheets from the Dots Raise 
Lots pack then watch Freddy’s story, 
from RNIB UK’s YouTube channel 
to find out first-hand from a young 
person what the impact of vision 
impairment means to them. What 
surprised students most about the 
film? Which book would they choose 
to read to someone like Freddy?

Extension 
1.  If there is time during the lesson, 

ask students what they think they 
have in common with Freddy? How 
could they help people like him?

Students could answer these 
questions at home, or ask someone 
they know with sight loss or 
blindness about how they get 

everyday jobs done, like reading, 
cooking or playing.

They could then plan what they 
could do to help someone like 
Freddy, for instance raising money 
through RNIB by reading a favourite 
book and raising lots with dots!

2.  You could support students’ global 
awareness and critical thinking by 
setting the topic of sight loss within 
a global context, and highlighting 
the people across the world facing 
similar challenges.  

Ask students if they have heard 
of the Global Goals? Explain that 
the Global Goals are a plan to 
fix some of the world’s biggest 
problems by 2030, including ending 
poverty, fighting inequality and 
tackling climate change. Show 
pupils the graphic on the following 
page, available for download at 
worldslargestlesson.globalgoals.
org/templates-and-certificates/

Ask students to imagine they are 
growing up in a country where 
support for people with sight loss, 
such as that provided by RNIB or 
the technology they heard about in 
the previous activity, might not be 
available. For people with little or no 
vision, what impact might this have 
on their education, or their ability to 
get a job when they are older? 

By helping to make life better for 
blind or partially sighted people, 
ask students to discuss and identify 
which of the Global Goals they 
will be helping to achieve in the 
UK. Students might mention Goal 
1, 3, 4, 8 or 10. Emphasise with 
students the interconnectedness and 
interdependence of the goals, that 
many of the goals are dependent on 
others being achieved. 
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You could extend the main research 
activity by asking students to research 
organisations worldwide supporting 
people with sight loss. How are they 
making a sustained impact?

World Sight Day (WSD) is an annual 
day of awareness held on the 
second Thursday of October, to 
focus global attention on blindness 
and vision impairment. 

Students could plan a campaign to 
mark this day and raise awareness 
at their school, putting this in place 
the following year or working with 
the year group below to take this 
over. Activities might include writing 
persuasive letters to their MP asking 
them to support people around the 
world with sight loss, or delivering 
an assembly at school, encouraging 
younger students to take action. 
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Learning episode two:  
English literature, sight loss and braille

Objectives
• Students consider the impact sight 

or sight loss has on description and 
understanding

• Students use poetry to examine 
the importance of senses especially 
sight in creating poetry

• Students write poetry focusing on 
other senses

Resources
In class
Enough small objects hidden in socks/
bags for half the class

On screen
William Wordsworth poem 
Braille alphabet at rnib.org.uk/
dotsdownloads

Key terms/questions
• Blind/partially sighted
• Sight loss
• Braille
• How does sight loss affect 

people’s lives?
• How do our senses affect how 

we understand things and 
describe them?

• What is braille?
Starter: Sock game 5-10 minutes
Half the students get a simple object 
like a pencil or a key hidden inside 
a sock (they’re not allowed to look 
inside!), the other half get an object 
they can see. Students quickly write 
the fullest description they can of the 
item. Then get them to work in pairs, 
one student with the hidden object 
and one with an object they could see. 

They compare their two descriptions. 
To what extent are the descriptions 
similar and different? To what extent 
does being able to see an object 

change the description? Is the 
description more accurate, richer, 
more inventive or more imaginary 
with or without sight? What was it 
like for those with the hidden objects 
trying to describe it without seeing 
it? Did the student with the hidden 
object guess what it was?

Main activity: Sight in poetry 
30 minutes
This activity focuses on the work of 
William Wordsworth. Students may 
have already studied some of his 
works, but did they know that William 
Wordsworth experienced sight loss, 
especially in later life? He had a disease 
called Trachoma, which meant his 
eyesight got worse throughout his life 
so at times he couldn’t read the books 
he was sent, except in large print. 
When he had trouble seeing, he got 
his sister to read to him. He wrote to a 
friend that it “makes me so dependent 
on others, abridges my enjoyments 
by cutting me off from the power of 
reading and causes me to lose a great 
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deal of time.” He also said at times his 
work is “so ill-penned and blurred” that 
it was “useless to all but myself.”

• How do students think this made 
him feel? 

• How might this have affected his 
poetry? 

• How do you think Wordsworth 
worked or enjoyed books and 
letters when he had Trachoma? 

• Would this be different if he was 
alive today? 

• What progress has been made so 
that people with sight loss can 
read more independently?

Read a Wordsworth poem as a class 
– e.g. “I wandered lonely as a cloud” 
or “Composed upon Westminster 
Bridge, September 3, 1802” (although 
many of his poems that focus on 
landscape could be substituted here). 
Both of these were written based on 
experiences he had before his eyesight 
deteriorated. 

Ask students some discussion 
questions and to justify their answers 
using quotes from the poem:

• How important are each of the 
senses (hearing, sight, touch, 
smell, taste) in the poem? Which is 
dominant and why?

• How does the poet help the reader 
to imagine the scene in their 
mind’s eye? 

• Do you think Wordsworth wrote 
the poem as he was looking at 
what he described, or later, from a 
memory of the experience? Why?

• Choose a line or two to examine 
in more detail. What is described 
here? How would Wordsworth 
have described what was going on 
around him if he couldn’t see it, 
and had to rely on his other senses 
to describe the scene? 

If there is time students could try to 
rewrite a line or two, replacing the 
visual imagery with descriptions that 
talk about sound, smell or touch.

As students focus on other senses 
during this activity, you could 
point out that there’s a common 
misconception that skills in the use of 
other senses automatically develop to 

compensate for sight loss. Although 
people with vision impairment come 
to rely on their other senses more, it 
is often an acquired skill developed 
through experience, practice and 
support from others. Is it important 
to have this poem in braille so blind 
people can read it? Why (not)?

Plenary: have a go with braille 10-15 
minutes
Using the braille alphabet sheets they 
try to translate some of the poetry 
they have written, then swap with a 
partner to try to read each other’s 
poetry. This activity will provide great 
context to Dots Raise Lots, having 
worked with braille in the lesson. 

Extension 
Students choose an author to research 
who had a visual impairment and 
complete a journalistic assignment, 
producing an op-ed style piece on 
an aspect of the life of one of those 
authors. Suggestions include: John 
Milton, Helen Keller, James Thurber, 
Percy Lewis, Aldous Huxley, Homer, 
Blind Harry and Jorge Luis Borges 
(more detailed list available at end 
of this plan). 

rnib.org.uk/dotsraiselots 15



Further activity ideas 

Why not adapt these materials:
• To support an assembly on sight 

loss, disabilities or inclusion;
• During pastoral or tutor time to 

explain why you are fundraising for 
RNIB;

• To form part of a themed day off 
timetable, such as World Sight 
Day on the second Thursday of 
October;

• To help students reflect on the role 
of charity in our society; or

• When promoting inclusion within 
your school?
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Worksheet
What is sight loss, and what is blindness?

If you were blind, what would have been different 
about your morning routine today? What would 
have been the same?

How do blind people use smartphones or tablets?

How do blind and partially sighted people read books, 
the news, or instructions?
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What is braille?

Who was Louis Braille? What were his challenges 
and how did he overcome them?

How accessible is your school environment for a blind 
person? What examples of assistance for a person with 
sight loss can you find?
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She is not invisible by Marcus Sedgwick
Copyright: This extract is reproduced by permission of 
Orion Children’s Books, London.”

© Marcus Sedgwick 2013. The right of Marcus Sedgwick to 
be identified as the author of this work has been asserted. 
All rights reserved. No part of this publication may be 
reproduced, stored in a retrieval system, or transmitted, 
in any form or by any means, electronic, mechanical, 
photocopying, recording or otherwise, without the prior 
permission of the Orion Publishing Group.

Chapter one – The First Gate
One final time I told myself I wasn’t abducting my little 
brother.

I swear I hadn’t even thought of it that way until we 
were on the Underground, and by the time we got to the 
airport, it was too late for second thoughts, and it was 
too late to put Mum’s credit card back in her purse.

It was also too lat not to have used that credit card to 
buy us, Benjamin and me, two tickets to New York, and it 
was without a shadow of a doubt far too late not to have 
taken out five hundred dollars from the fancy-pants cash 
point at the airport.

But I had done all these things, though I passed at least 
some of the blame on to Mum for letting me help her 
with online shopping from time to time, as well as telling 
me most of her pin numbers.

However many crimes I’d committed already that 
morning, I’d done it all for a very good reason, and it 
must be said that they faded into insignificance next to 
the thought that I was abducting my brother.

Benjamin, to his credit, was taking the whole thing as 
only a slightly strange seven-year-old can. He stood 
patiently, holding my hand, his Watchmen backpack on 
his back, silently waiting for me to get myself together. 
Far from screaming to the world that his big sister was 
kidnapping him, he was much more concerned with 
whether Stan needed a ticket.

I held his hand tightly. We were somewhere in the check 
in hall at Terminal 3. It was loud and confusing and we 
needed to find the right desk. People hurried by on all 
sides and I’d already lost track of where we’d come in. 
‘Stan does not need a ticket,’ I repeated, for the eleventy-
eighth time, and before Benjamin could get in his bonus 
question added, ‘And no, he does not need a passport 
either.’

‘But we do,’ said Benjamin. He sounded a little nervous.

If Stan didn’t make the flight I knew Benjamin’s world 
would probably end.

‘Yes,’ I said. ‘We do.’ Just then, by coincidence I heard 
someone walk past talking about a flight to New York, 
and that started me panicking.
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I took a long, slow breath. Benjamin is utterly wonderful 
and I love him deeply, but he does have his moments, 
and I needed him. I absolutely needed him; if I didn’t, I 
wouldn’t have abducted him. Not that I had. Not really.

‘We do,’ I explained ‘because we are real, alive, and 
human, and Stan, exceptional though he is, is none of 
those things.’

Benjamin thought about this for a moment.

‘He is real,’ he said.

‘Yes, you’re right,’ I said. ‘Sorry. He is real. But he’s also a 
stuffed toy. He doesn’t need a passport.’

‘Are you really sure?’

‘I’m really sure. How is he anyway?’

Benjamin held a brief conference with Stan. I guessed he 
was probably holding him by the wing, as usual, in the 
same way I was holding Benjamin’s hand. We must have 
looked pretty silly, the three of us. Me, then pint-sized 
Benjamin, then a scruffy black raven.

‘He’s fine, but he misses everyone.’

By everyone Benjamin meant the menagerie of fluffy 
creatures and plastic superheroes in his bedroom.

‘We only left them an hour ago.’

‘I know, but that’s just how Stan is. He also says he’s 
missing Dad.’

I pulled Benjamin into a walk.

‘Listen, Benjamin. You need to find the desk that says 
Virgin Atlantic Check In. Maybe Stan can help. Don’t 
ravens have excellent eyesight?’

It was a bit of a gamble but it worked.

‘Virgin Atlantic ...’ Benjamin repeated. ‘Come on. It’s right 
here! Stan, I beat you. Even though you have excellent 
eyesight.’

Benjamin stated ahead, quickly, and I hung on to him, 
tugging his hand to try to get him to remember how we 
walk. It’s something we worked out together a couple of 
years ago and he likes doing it, but I guess he was excited 
about going on a plane again, and his hand slipped out of 
mine as he trotted away.

‘Benjamin!’ I called, waiting for him to come back.

It was probably only a second or two and I freaked 
out and rushed after him, then kicked into a bag or 
something, and went sprawling full length on the floor.

Even in the noise of the airport I heard everyone around 
me go quiet as they watched and I knew I’d made a 
stunning spectacle of myself. I’d landed with my legs over 
the bag and my arms flung out in front of me.

‘Am I invisible?’ a man said, angrily.

My sunglasses had shot off my face somewhere and I 
heard him sigh.

‘Why don’t you look where you’re going? My laptop’s in 
there.’
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I got to my feet and managed to kick his bag again.

‘For God’s sake,” he said.

‘I’m sorry,’ I muttered. ‘Sorry.’

I kept my head down as the man unzipped his bag, 
grumbling.

‘Benjamin?’ I said, but he was already back at my side.

‘Are you ok, Laureth?’ he asked, pushing something into 
my hands. ‘Here’s your glasses.’

I slipped them on quickly.

‘I’m really sorry,’ I said in the direction of the man, and 
held my hand out for Benjamin to take. ‘We’d better get a 
move on.’

Benjamin took my hand and this time walked with me 
properly, in our secret way.

‘There’s a queue,’ he said, coming to a stop. ‘It’s only 
short.’

The first gate, I said to myself. That’s what Dad would 
have called it. The first person I had to pass; the assistant 
at the check in desk.

‘It’s our go,’ whispered Benjamin.

‘Next customer, please!’

It was the woman at the desk.

I squeezed Benjamin’s hand, and bent down to whisper 
back.

‘Wait here.’

‘Why?’

‘You know why,’ I said, which gave me the task of walking 
the few paces up to the desk by myself.

I was glad is was summer, and hot outside, because 
it looks less weird wearing sunglasses when the sun’s 
shining, even indoors, but after falling over some grumpy 
guy’s bag I didn’t want to draw any more attention to 
myself.

‘Where are you travelling today?’ asked the woman, 
before I was even at the desk.

I thought about my friend Harry at school. He’s amazing.

He’d have tried making a couple of clicks to figure out 
where the desk was, but I guessed it probably wouldn’t 
have worked even for him; there was way too much 
background noise. Besides, there’s always the risk that 
someone thinks you’re pretending to be a dolphin. Not 
cool. Instead, I swept my hands up slowly but smoothly, 
and was very pleased that I’d got the distance almost 
exactly right. I mean, I banged my shins into some kind 
of metal foot rail in front of the desk, but I did my best 
to keep a straight face and plonked our passports on the 
desk.

‘Er, New York,’ I said. ‘JFK. 9.55’

The woman took our passports.

‘Any bags to check in?’

‘Er, no,’ I said ‘Just hand baggage.’
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I turned and showed her my backpack, and waved a hand 
towards Benjamin, praying he’d stayed where I’d left him

‘Short break is it? Doing anything nice?’

I told her the truth. What I hoped was the truth.

‘Going to see our Dad,’ I said.

She paused.

‘How old are you, Miss Peak?’

‘Sixteen.’

‘And that’s your brother, is it?’

I nodded.

‘And he is ...?’

‘Oh, he’s seven. It said on the website he can travel with 
me if he’s five. And he’s seven. And I’m sixteen, so I, I 
mean, we, we thought that ...’

‘Oh yes,’ said the woman, ‘That’s fine, I was just asking.’

‘But does the bird have a passport?’

‘I told you!’ cried Benjamin from somewhere behind me.

‘It’s okay, love,’ said the woman. ‘I’m joking. He doesn’t 
need a passport.’

‘He doesn’t need a passport,’ I said. Then I felt stupid and 
shut up.

‘Can I have a look at your bird?’ the woman said, over my 
shoulder.

‘I have to stay here.’ Said Benjamin.

‘Why does he have to stay there?’ said the woman to me.

Suddenly things were going in the wrong direction.

‘You know,’ I said, trying a smile. ‘Small boys. I mean he 
doesn’t have to stay there, but well, small boys.’

‘Are you okay, Miss Peak?’ the woman asked. Her voice 
was suddenly serious.

‘Oh. Yes. You Know. Anxious.’

‘The flights not for an hour and a half. You’ve plenty of 
time.’

‘Oh, no,’ I said, feeling more desperate to get away 
than ever. ‘I mean about flying. And you know, there’s 
Benjamin.’

I heard her laugh.

‘Twins,’ she announced. ‘My boys are such a handful, and 
just his age. And there’s two of them, so count yourself 
lucky. Whenever we go on holiday it’s like we’ve declared 
war on the poor country.’

I laughed. I thought I sounded really nervous, but the 
woman didn’t seem to notice.

‘Have a nice flight,’ she said.

She put the passports back on the desk.

‘Boarding is 8.55. Should be Gate 35. For your own 
reassurance, I’d watch for any changes.’
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So then there was just the issue of picking the passports 
back up off the counter. I made a gentle sweep across the 
desk and with relief found them straight away.

‘Thank you,’ I said ‘Benjamin. Hold my hand. You know 
how you get lost so easily.’

Benjamin came over and took my hand.

‘I don’t!’ he protested, and the, since he was being 
indignant about it, forgot to squeeze my hand to show 
me which way to go.

I froze, though what I really wanted to do was get him 
away from the nice woman’s desk before he could do any 
serious damage.

‘Which way do we go?’ I asked her.

‘Departures is upstairs,’ she said. ‘Escalators are over 
there.’

‘Benjamin,” I said. ‘Benjamin? Shall we ..?’

But, bless him, by then he was already pulling me away 
from the desk, in the right direction. He’s remarkably 
good to me, mostly.

The first gate had been passed.

‘Are we going to find Daddy now?’ Benjamin asked, as we 
rode up the escalators to Departures.

‘Yes,’ I said. ‘We’re going to find Daddy now.’
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Blind/partially sighted authors and poets
• Homer – Ancient Greek orator of 

the epic poems Iliad and Odyssey. 
According to legend, he was blind 
either at birth or due to disease or 
injury

• Jorge Luis Borges – Argentine 
writer blind in later part of his 
career. won a Nobel Prize for 
Literature

• Didymus the Blind – Ecclesiastical 
writer of Alexandria.

• Ed Lucas – Sports writer
• John Milton – 17th century English 

poet, blind for the last 22 years of 
life

• Helen Keller – American writer who 
was both blind and deaf

• Ved Mehta – an Indian/American 
writer who was born in Lahore (now 
a Pakistani city) to a Hindu family

• Nikolai Ostrovsky – a Soviet 
socialist realist writer

• Aldous Huxley – British 
philosophical writer, partially blind

• Taha Hussein – Egyptian writer and 
intellectual who became blind at 

the age of three
• Jack Holbrook Vance – highly 

prolific American master of 
phantasy

• Sant Surdas – 15th century Hindi 
poet

• Michelle Taylor – contemporary 
Australian poet 

• Rudaki – 9th century Persian poet 
(allegedly blind)

• Anthony Raftery – 18th century 
Irish poet

• Muqaddam Ibn Mu afa al-Qabri – 
9th century Arab-Spanish poet 

• Fanny Crosby – 19th century 
American hymn writer and poet

• Penina Moise – 19th century 
Jewish-American poet

• Haldane Burgess – Shetland’s 
famous blind poet

• Abdul Ala-al-Marri – 10th century 
Sufi-Buddhist poet

• Asik Veysel – 20th century Turkish 
songwriter and poet

• L.V. Hall – a blind poet
• Frances Brown – poet

• Margaret Belches – poet
• Michael M’Guire – poet
• Didim of Alexandrie – Greek 

philosopher
• Rudaki Abu Abdalach Djafar – 

founder of Tadjik Persian farsi 
poetry

• Francesco Landino – (1325-1397) of 
Italy was a famous blind organist, 
composer and poet

• Francesco Bell – 15th century writer
• Thom Blacklock – (1721-?) Scottish 

poet
• James Holman – (1786—1857) was 

a remarkable chronicler of his own 
worldwide travels

• François Huber – (1750 – ?) Swiss, 
wrote extensively about bees

• James Thurber – beloved 20th 
century U.S. writer

• Georgius Everhardus Rumphius 
– published remarkable treatises 
about natural science

• Esber Yagmurdereli – 
contemporary Turkish writer, 
lawyer and human rights activist
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• Stephen Kuusisto – respected 
contemporary blind U.S. writer

• Percy Wyndham Lewis – English 
painter and author.

• Joseph Politzer – Hungarian 
American publisher best known

• Tilly Astor – blind Australian writer 
and teacher.

• James Joyce writer – at times blind 
and underwent several operations.

• Sue Townsend – British novelist 
best known for the Adrian Mole 
series

• David Blunkett – British politician 
and writer.

• Stephen King British novelist.
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Eye health prevention messages
Sight problems can affect a child’s 
ability to see their school work, the 
board, play games or see their friends 
in the playground. It is important that 
every child has an eye examination 
and looks after their eyes. Here are 
some tips to help look after your eyes.

1. Regular eye tests
Everyone should have their eyes 
examined at least once every two 
years – even if there is no change 
in your vision. Your optometrist will 
advise you how frequently you should 
have your eyes examined. An eye 
examination can often pick up the 
first signs of an eye condition before 
you notice any changes in your vision. 
This can lead to you getting vital 
treatment at the right time, which 
could save your sight. All children 
under the age of 16 are entitled to a 
free NHS sight test. If a child needs 
glasses, they will also get a voucher to 
help towards the cost of their glasses.

2.  Keep your eyes covered in 
the sun

Even at a young age, it is always 
important to protect the eyes from 
the sunlight. Just like you would put 
on sun cream, it is important to wear 
sunglasses and/or a brimmed hat 
(like a baseball hat) to protect your 
eyes from the UVA and UVB rays in 
sunlight can harm your eyes. Only 
buy sunglasses that have a CE mark or 
carry British Standard BSEN 1836:1997. 

3. Safety first
It is essential to always wear your 
safety goggles in technology classes 
such as DT to protect your eyes from 
flying debris and fine particles. 

4. Eat healthily
It is important to eat a healthy 
balanced diet with lots of colourful 
fruit and vegetables.
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Curriculum Links and Opportunities

Here you will find all the curriculum links relevant to your curriculum of study. The links are organised by England, Wales, 
Northern Ireland and Scotland to allow teachers to view the relevant appendix for their curriculum.

The RNIB Activities help teachers of 
pupils aged 14-16 deliver a variety 
of curriculum aspects. Curriculum 
Links are taken from each country’s 
curriculum of study, focussed within 
this age range.

These focus years by country are as 
follows:

England – Key Stage 4 

Wales – Key Stage 4

Northern Ireland – Key Stage 4 

Scotland – S4 to S5 (Senior Phase)

For other year groups please 
see the Early Years, Key Stage 1, 
2 and 3 lesson ideas.

Curriculum links are taken from the 
following programmes of study in 
each country:

England: English programmes of 
study: key stage 4, National curriculum 
in England, published July 2014

Wales: Curriculum for Wales 
Programme of Study for English 2015 
published by the Welsh Assembly 
Government (objectives taken from 
Year 11, teachers should differentiate 
where needed)

The Personal and social education 
framework for 7 to 19-year-olds 
in Wales, published by the Welsh 
Assembly. 

(For first-language Welsh speakers, all 
activities are adaptable to focus on 
Welsh.)

Northern Ireland: CCEA specification 
and subject content in English 
Language, published by CCEA

Scotland Curriculum for Excellence: 
all experiences and outcomes 
published by Education Scotland.
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England

Learning episode one

Subject Focus Area Key Objectives

English Reading Pupils should be taught to:
• understand and critically evaluate texts through: 
• reading in different ways for different purposes, summarising and 

synthesising ideas and information 
• seeking evidence in the text to support a point of view, including 

justifying inferences with evidence 
• distinguishing between statements that are supported by evidence 

and those that are not 
• analysing a writer’s choice of vocabulary, form, grammatical and 

structural features, and evaluating their effectiveness and impact

Spoken English 

(This is also relevant to 
Speaking modules on 
Edexcel and OCR GCSE 
syllabi).

Pupils should be taught to 
• speak confidently, audibly and effectively, including through:
• using Standard English when the context and audience require it 
• working effectively in groups of different sizes and taking on required 

roles, including leading and managing discussions, involving others 
productively, reviewing and summarising, and contributing to 
meeting goals/deadlines 

• listening and responding in a variety of different contexts, both 
formal and informal, evaluating content, viewpoints, evidence and 
aspects of presentation
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Learning episode two 

Subject Focus Area Key Objectives

English Reading Pupils should be taught to: 
• read and appreciate the depth and power of the English literary heritage through: 
• reading a wide range of high-quality, challenging, classic literature. This writing 

should include whole texts. The range will include poetry since 1789, including 
representative Romantic poetry 

• understand and critically evaluate texts through: 
• drawing on knowledge of the purpose, audience for and context of the writing, 

including its social, historical and cultural context and the literary tradition to which 
it belongs, to inform evaluation

• identifying and interpreting themes, ideas and information 
• exploring aspects of events and settings, the relationships between them and their 

effects 
• seeking evidence in the text to support a point of view, including justifying 

inferences with evidence 
• analysing a writer’s choice of vocabulary, form, grammatical and structural features, 

and evaluating their effectiveness and impact 
• make an informed personal response, recognising that other responses to a text are 

possible and evaluating these. 

Writing Pupils should be taught to: 
• write accurately, fluently, effectively and at length for pleasure and 

information through:
• adapting their writing for a wide range of purposes and audiences: to describe, 

narrate, explain, instruct, give and respond to information, and argue
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Cross-curricular links
Subject Focus Area Key Objectives

Citizenship Pupils should be taught about:
• the different ways in which a citizen can contribute to the 

improvement of his or her community, to include the opportunity 
to participate actively in community volunteering, as well as other 
forms of responsible activity
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Wales 

Learning episode one
Subject Focus Area Key Objectives

English Oracy Range of Experiences
• Learners should be given opportunities to:
• respond orally to continuous and non-continuous texts
• increase their confidence in language use by drawing on their knowledge of English 

(including standard English), Welsh and other languages
• respond orally to a variety of stimuli and ideas, including written and dynamic texts
• communicate for a range of purposes
• speak and listen individually, in pairs, in groups and as members of a class
• present, talk and perform in formal and informal contexts and for a variety of 

audiences
• listen and view attentively, responding to a wide range of communication, e.g. 

written and dynamic texts
• speak clearly, using intonation and emphasis appropriately
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Subject Focus Area Key Objectives

English Oracy Element: Developing and presenting information and ideas
• Speaking
• present ideas and issues to meet the demands of different audiences
• speak fluently and confidently, using a range of techniques, expressions and 

gestures
• respond confidently to how listeners react, adapting their language in a wide range 

of contexts and different purposes
Listening
• respond with confidence and sensitivity to the ideas of others in different 

situations, reflecting on information and ideas and asking relevant questions
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Subject Focus Area Key Objectives

English Reading Range of Experiences
Learners should be given opportunities to:

• read a wide range of continuous and non-continuous texts, in printed and dynamic 
format, as a basis for oral and written responses. These should include:

• extracts and complete texts
• information and reference texts
• texts with a variety of social, historical and cultural contexts

Element: Locating, Selecting and Using Information
• use a range of strategies, e.g. speed reading, close reading, annotation, prediction, 

to skim texts for gist, key ideas and themes, and scan for detailed information, 
extracting and commenting maturely on key ideas and themes

• use the internet to search selectively, assessing the reliability, significance and 
accuracy of what they find

Element: Responding to what has been read
• gain a full understanding of texts using inference, deduction and analysis, 

understanding how the context of the text may influence the reader
• independently research a wide range of sources to develop a full understanding 

of an increasingly complex topic or issue
• consider what they read/view, responding orally and in writing to ideas, language 

and organisation/presentation, selecting textual detail to support, articulate and 
justify their views

(These activities could also contribute towards the non-examination assessment in Oracy for WJEC GCSE English 
Language from Sept 2015, using sight-loss as a topic for individual research on a Citizenship theme leading to a 
presentation, and reading fiction and non-fiction texts).
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Learning episode two 

Subject Focus Area Key Objectives

English Reading Range of Experiences
Learners should be given opportunities to:

• read a wide range of continuous and non-continuous texts, in printed and dynamic 
format, as a basis for oral and written responses. These should include:

• classic fiction and poetry
• texts that demonstrate quality and variety in language use
• develop appropriate vocabulary and terminology to discuss, consider and evaluate 

their own work and that of others, e.g. authors, poets, peers, in written and dynamic 
texts.

Element: Locating, Selecting and Using Information
• confidently evaluate the characteristics of a wide range of challenging texts 

(continuous and non-continuous) in terms of language, theme, structure and 
organisation/presentation

Element: Responding to what has been read
• read and analyse a range of unseen printed and multi-modal texts with concentration 

and independence
• analyse and respond to texts and subtexts confidently, understanding and interpreting 

meaning
• gain a full understanding of texts using inference, deduction and analysis, 

understanding how the context of the text may influence the reader
• engage with and respond critically to a wide range of continuous and non-continuous 

texts showing imagination and originality in interpretations
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Subject Focus Area Key Objectives

English Writing Range of experiences
Learners should be given opportunities to:

• produce poetic writing, using imagery and poetic devices, e.g. rhyme and form
• use a wide range of written and dynamic stimuli, e.g. stories, picture books, images, 

poems, experiences, film, paintings, music 
• use appropriate vocabulary and terminology to discuss, consider and evaluate their own 

work and that of others, e.g. authors, peers

Element: Writing accurately
Language

• accurately use a wide range of technical terms, appropriate vocabulary, and expression 
to reflect the demands of the task and create different effects

Grammar, Punctuation, Spelling, Handwriting
• use the full range of punctuation in order to vary pace, clarify meaning, avoid 

ambiguity and create deliberate effects

(These activities could also contribute towards WJEC GCSE English Literature from Sept 2015 Unit 1, looking at an unseen 
poem and answering comprehension questions)
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Cross-curricular links

Subject Focus Area Key Objectives

Personal and 
social education 

Developing communication Learners should be given opportunities to:
• listen perceptively in a range of situations, and respond 

appropriately
• communicate personal feelings and views effectively in a wide 

range of situations through a range of appropriate methods

Active citizenship Learners should be given opportunities to:
• develop respect for themselves and others
• value diversity and equal opportunity, and be affronted by 

injustice, exploitation and denial of human rights
• engage in practical involvement in the community

Working with others Learners should be given opportunities to:
• work both independently and cooperatively to plan and 

complete a range of tasks
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Northern Ireland

Learning episode one

Subject Focus Area Key Objectives

English Language 
GCSE 

Unit 1: Writing for Purpose 
and Audience and Reading 
to Access Non-fiction and 
Media Texts

Section B: Reading to Access 
Non-fiction and Media Texts

Students should be able to:
• read and understand texts
• recognise the effects of language choices
• develop interpretations of writers’ ideas

Unit 3: Studying Spoken and 
Written Language

Task 1: The Study of Spoken 
Language

Task 2: The Study of Written 
Language

• understand the characteristics of spoken language
• understand influences on spoken language choices
• explore the impact of spoken language choices 
• understand how language varies in different contexts
• read and understand texts
• understand how meaning is constructed
• recognise the effect of language choices and patterns
• evaluate how texts may be interpreted differently depending on 

the perspective of the reader
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Learning episode two 
Subject Focus Area Key Objectives

English Literature 
GCSE

Unit 1: The Study of 
ProseSection C: Unseen 
poetry 

Section B: Poetry

These activities can help students prepare for this assessment area by 
studying a Wordsworth poem, supporting pupils to learn how to as one 
of the 15 practice poems in preparation for the examination.analyse, 
evaluate, and compare and contrast.

Cross-curricular links
Subject Focus Area Key Objectives

Learning for life 
and work

Local and Global 
Citizenship

Pupils should be enabled to:
• respond to the specific challenges and opportunities which diversity 

and inclusion present in Northern Ireland and the wider world
• identify and exercise their rights and social responsibilities in 

relation to local, national and global issues
• develop their understanding of the role of society and government 

in safeguarding individual and collective rights in order to promote 
equality and to ensure that everyone is treated fairly

• develop awareness of the role of non-governmental organisations.
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Scotland

Learning episode one

Subject Focus Area Key Objectives

Literacy 
and English

Listening and 
talking

Tools for listening and talking
• When I engage with others I can make a relevant contribution, ensure that 

everyone has an opportunity to contribute and encourage them to take 
account of others’ points of view or alternative solutions. 

Creating texts When listening and talking with others for different purposes, I can: 
• communicate detailed information, ideas or opinions 
• explain processes, concepts or ideas with some relevant supporting detail 
• sum up ideas, issues, findings or conclusions
• I can communicate in a clear, expressive manner when engaging with others 

and can select and organise appropriate resources as required

Reading Tools for reading
• Through developing my knowledge of context clues, punctuation, 

grammar and layout, I can read unfamiliar texts with increasing fluency, 
understanding and expression

Finding and using information
• Using what I know about the features of different types of texts, I can find, 

select, sort, summarise, link and use information from different sources. 
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Subject Focus Area Key Objectives

Literacy 
and English

Understanding, 
analysing and 
evaluating

To show my understanding across different areas of learning, I can: 
• clearly state the purpose, main concerns, concepts or arguments and use 

supporting detail 
• make inferences from key statements and state these accurately in my own 

words 
• identify how the writer’s main theme or central concerns are revealed and 

can recognise how they relate to my own and others’ experiences 
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Learning episode two 

Subject Focus Area Key Objectives

Literacy 
and English

Reading Tools for reading
• Through developing my knowledge of context clues, punctuation, 

grammar and layout, I can read unfamiliar texts with increasing fluency, 
understanding and expression. 

Understanding, 
analysing and 
evaluating

• To show my understanding across different areas of learning, I can: 
• clearly state the purpose, main concerns, concepts or arguments and use 

supporting detail 
• make inferences from key statements and state these accurately in my 

own words 
• compare and contrast different types of text. 
• To show my understanding, I can give detailed, evaluative comments, 

with evidence, on the content and form of short and extended texts, and 
respond to different kinds of questions and other types of close reading 
tasks. 

• I can: 
• discuss and evaluate the effectiveness of structure, characterisation and/

or setting using some supporting evidence 
• identify and make a personal evaluation of the effect of aspects of 

the writer’s style and other features appropriate to genre using some 
relevant evidence and terminology. 

rnib.org.uk/dotsraiselots 41



Subject Focus Area Key Objectives

Literacy 
and English

Writing Organising and using information
• By considering the type of text I am creating, I can independently select 

ideas and relevant information for different purposes, and organise 
essential information or ideas and any supporting detail in a logical 
order. I can use suitable vocabulary to communicate effectively with my 
audience. 

Creating texts
• I can convey information and describe events, explain processes or 

concepts, providing substantiating evidence, and synthesise ideas or 
opinions in different ways. 

• I can create a convincing impression of my personal experience and 
reflect on my response to the changing circumstances to engage my 
reader. 

• Having explored and experimented with the narrative structures which 
writers use to create texts in different genres, I can: 
• use the conventions of my chosen genre successfully and/or 
• create an appropriate mood or atmosphere 
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Cross-curricular links

Subject Focus Area Key Objectives

Health and 
Wellbeing

Mental, emotional and social 
wellbeing

• I understand that people can feel alone and can be 
misunderstood and left out by others. I am learning how to give 
appropriate.

• I recognise that each individual has a unique blend of abilities 
and needs. I contribute to making my school community one 
which values individuals equally and is a welcoming place for all.

• Through contributing my views, time and talents, I play a part 
in bringing about positive change in my school and wider 
community

These lesson plans have been  
developed by Think Global.
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